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____Overview______________________________________________ 

 This online introduction to human sexuality curriculum is designed for young adults who 

attend a higher education institution.  This course takes twelve weeks to complete and is 

designed to fit within a standard university semester's length.  Approximately three hours of 

course time is required of each student per week.  Because this course is an asynchronous online 

course, students are encouraged to take as much time as they need.  Students should expect 

homework and assignments beyond in-class time.  

 This course is web-based and requires that the university or college have an online 

learning management system, such as an open-source program like Moodle, and that students 

have access to computers as well as the Internet.  This course can be implemented at colleges and 

universities throughout English speaking countries.  

 Major topics covered include; sexual orientation, gender identity, sexual and reproductive 

biology, healthy relationships, sexual health and wellness, media literacy, sexual behaviors, and 

communication. 

 This course should be facilitated by a trained sexuality educator who is comfortable 

addressing sensitive sexual topics.  Being web-based, this course requires that the instructor is 

familiar and comfortable with the software being used.  An instructor does not need to be an 

expert in computers, just familiar and willing to adapt to a new platform. 

____Target Audience________________________________________ 

 This online introductory course on human sexuality is intended for students in their first 

years of college who are young adults.  While some undergraduate students are non-traditional 

students, this curriculum is designed based on the developmental stages of those in their late 
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adolescence or early adulthood.  The content maintains value for older populations but is not 

specifically designed for them. 

 The online nature of this curriculum impacts the demographics of the target audience.  

Students must have access to a computer.  This might make the course inaccessible to people 

with a lower socio-economic status or community colleges that lack the funding for computer 

labs.  People who live in rural areas with limited Internet access may also be unable to access an 

online course.  The course requires basic technological literacy, so the target audience for this 

course is people who are both comfortable with and have access to computers.  94% of young 

adults between the ages of 18 and 29 have used the Internet (Holstrom, 2015). These young 

adults may have already used the Internet to learn about human sexuality (Danebeck, Månsson, 

Ross & Markham, 2012).  The Internet is often a source of information about sexuality for young 

people (McKee, Green & Hamarman 2012). 

 Online classes are increasing in popularity and availability.  According to the 

Instructional Technology Counsel's 2014 survey on distance education, enrollment in online 

classes has grown faster than overall enrollment in both community colleges and universities in 

the last decade (Trends in eLearning, 2014).  In 2014, over 6.7 million undergraduate and 

graduate students were enrolled in at least one online course which is 3.7% higher than the 

previous year (Grade Level, 2014).  Technology is becoming more affordable and accessible, 

contributing to an increase in online learning opportunities. 

 Sexuality education is important for young adults because few have received any 

sexuality education in high school (Hedgepeth & Helmich, 1996).  Most students report getting 

their information about sex from friends, family, or the Internet, thus needing an evidence-based 
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comprehensive sexuality education (Wyatt and Oswalt, 2014).  Approximately 40% of people 

have had sexual intercourse by the age of 19 (Holstrom, 2015).   Many young adults see college 

as a time to explore their identities and to seek out intimacy and connection (Wyatt and Oswalt, 

2014).  Many people have their first sexual or romantic experiences during their undergraduate 

years.  These experiences can be high-risk as young adults begin to use drugs or alcohol, have 

multiple partners, or engage in casual sex (Wyatt and Oswalt, 2014). Without proper education 

about sex, sexuality and relationships, these activities put young adults at a higher risk for 

sexually transmitted infections (STIs), unplanned pregnancies, and poor communication skills 

(Wyatt and Oswalt, 2014).  Although college students are engaging in sexual activity, rates of 

usage of safer sex methods are low (Wyatt & Oswalt, 2014).  By providing quality sexuality 

education, universities graduate more students who have more knowledge and power to make 

healthy decisions about their sexual and romantic lives. 

____Theoretical Underpinnings_______________________________ 

 This curriculum is an online course for adults and is based on the constructivist learning 

theory.  The constructivist learning theory states that learning must be active, self-determined, 

and built upon the individual’s prior experiences and perspectives.  Human sexuality is a 

personal topic and each student begins the course with their own personal history, assumptions, 

and goals. The Ins and Outs: Introduction to Humans Sexuality is created with that in mind.  

Online or distance learning requires the student to be self-motivated (Conrad, 2010; Palloff & 

Pratt, 2007).  Constructivist theory is a learner-centered theory which assumes that the students 

are to take responsibility for their learning (Palloff & Pratt, 2007).  According to Conrad (2010), 

“in an online course, it is imperative that [the students] be active knowledge-generators who 
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assume responsibility for constructing and managing their own learning experience” (p. 7). The 

role of the instructor is to guide and encourage critical and independent thinking (Palloff & Pratt, 

2007).  The course is designed to invite learners to engage in the process of learning.   

 The Ins and Outs: Introduction to Human Sexuality is intended for adults and takes into 

consideration the adult learning theory.  Online courses often struggle to motivate and retain 

students (Palloff & Pratt, 2007).  In order to overcome this, the lessons in this course are 

designed to be relevant and impactful for young adults.  The material is problem-centered and 

experientially based.  Because adults are motivated by social interaction, this course uses social 

cognitive theory to take advantage of the social elements of the Internet.  Because so much social 

interaction takes place on the Internet in young adults' personal lives, it works to the advantage 

of this curriculum to use social networking and collaborative sites.  This social interaction and 

motivation should be present from the start of the course (Lehman & Conceição 2010), as social 

cognitive theory is based on the ability to observe and imitate the actions of others (Hayden, 

2009).   

 In order for this course to be effective, it must take into account the multiple intelligences 

theory which states that people learn in different ways (Hedgepeth & Helmich, 1996).  The 

online format must not limit the range of learning styles used.  Aural learners will benefit most 

from short, pre-recorded lecture videos, music, or film-based lessons, as well as from creating 

their own video submissions.  Those who learn best from written material will benefit from 

creating wikis, blog posts, and writing and reading papers.  For the kinesthetic learners, online 

games, artistic projects, and field trips will help them learn.  Visual learners will be best served 

by using strong graphics, images, videos, closed captioning on the pre-recorded lectures 
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throughout the course.  The use of videos allows for students to observe and react to facial cues 

(Conrad & Donaldson, 2011; McKee et al, 2012).  

____Goals and Objectives____________________________________ 

 The goals of the curriculum are to provide medically accurate information about sex, 

sexuality, and gender to facilitate the learner's evaluation and development of their personal 

attitudes and values about sexuality as well as to encourage the development of interpersonal 

skills.  

Rationale_____________________________________________________________________ 
 Because most young adults receive the majority of the information about sexuality from 

peers and online sources (Wyatt and Oswalt, 2014), it is imperative that this curriculum provide 

positive and medically accurate information (Hedgepeth & Helmich, 1996).  The vast majority of 

the students taking this course are sexually active (Hedgepeth & Helmich, 1996), and are 

beginning to develop their individual identities and worldview (Bruess & Schroeder, 2014).  This 

curriculum creates the structure and support for young adults to examine and negotiate their 

perspectives.  Many young adults form new relationships, be it romantic, sexual, or platonic 

during this stage.  Interpersonal skills are necessary to be successful in these relationships and 

this curriculum seeks to help develop these skills. 

____Learning Objectives_____________________________________ 
Goal 1:  Provide medically accurate information about sex and sexuality. 

Module 1: Anatomy, Arousal, and Desire 
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 Objective: By the end of the module, students will be able to identify 75% of the male 

 and female anatomical features. 

Module 3: Safer Sex:  STIs 

 Objective: By the end of the module, students will be able to describe at least three ways 

 to reduce the risk for contracting STIs. 

Module 6: Sexual Behaviors 

 Objective: By the end of the module, students will describe three ways that people  

 express sexual desire. 

Module 7: Sexuality throughout Life 

 Objective: By the end of the module, students will identify three ways that aging has an 

 impact on a person's sexual health, attitudes, or desires. 

Goal 2: To facilitate the learner's evaluation and development of their personal attitudes and 

values around sexuality 

Module 11: Healthy Relationships 

Objective: By the end of the module, participants will identify at least three personal 

perspectives on healthy relationship. 

Module 12: Sexuality and the media 

Objective: By the end of the module, students will identify three ways that the media has an 

impact on their personal beliefs about sex and sexuality. 

Module 8: Body Image 

By the end of the module, students will describe how the media impacts body image. 

Module 9: Sexual Wellness, Health and Pleasure 
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Objective: By the end of the module, students will be able to list the five circles of sexuality and 

list one example per circle.  

Goal 3: To encourage the development of interpersonal skills.  

Module 4: Orientation and Identity 

Objective: By the end of the module, students will demonstrate empathy for people who are 

different than themselves. 

Module 5: Gender: Roles and Representations 

Objective: By the end of the module, students will be able to list three ways that gender-roles 

impact them. 

Module 10: Relationships and Communication 

Objective: By the end of the module, the students will list and describe three values and 

behaviors that contribute to healthy relationships.  

____Evidence-Based Programming____________________________ 

 While increased popularity of web-based learning has resulted in many studies regarding 

e-learning in general, few have researched the effectiveness of online human sexuality courses 

(McKee, Green & Hamarman, 2012).  Online sexuality educators have adopted a multi-modal 

instructional methodology (Weerakoon, 2003), and used it for designing their curriculum based 

on research regarding general online learning.  According to McKee, Green, and Hamarman 

(2012), there is no significant difference in learning outcomes between e-learning and face-to-

face learning.  The Internet is a major source for sexuality-related information for young adults 

with a quarter of subjects in one study (Keller & La Balle, 2005) reporting taking action based 

upon the information they gleaned from the Internet (McKee, Green & Hamarman, 2012).  With 
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effective course design, an online course can take advantage of young adults' knowledge of the 

Internet.   

 Online education can be as effective for learning as face-to-face education in terms of 

gaining knowledge, developing skills, and exploring affects (Weerakoon, 2003: McKee et al, 

2012).  With structure, online courses allow learners to set their own learning pace and have an 

influence over course content (Weerakoon, 2003).  Allowing students to choose the topics which 

they discuss makes the material more relevant and gives the students a sense of control over their 

education (Conrad & Donaldson, 2011).   

 Effective online education is collaborative and social. While there is some fear among 

students and instructors regarding an online course being an isolating experience, this concern 

can be overcome with intentional community-building activities and well-chosen learning 

exercises.  These activities should be problem-based and interactive so that the learners must 

engage and participate (Conrad & Donaldson, 2011; Dawley, 2007; Palloff & Pratt, 2007).   

 An online course should use carefully selected methods to retain student interest and 

encourage inter-student interaction which may include the use of discussion forums, chats, wikis, 

blogs/vlogs, and video conferencing (Dawley, 2007; Gilbert, Sawyer, & McNeill, 2011).   These 

various methods encourage students to take charge of their own learning (Dawley, 2007).  The 

methods should take the students through the experiential learning cycle as well as provide 

information or links to more information if students want to know more (Dawley, 2007; McKee 

et al, 2012).  Because an asynchronous online course allows a student to take their time in 

formulating a response, an online discussion may allow for deeper reflections than a more 

reactive classroom discussion (McKee et al, 2012). 
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 It is imperative that an online course instructor recognize the differences between online 

and face-to-face classrooms and that their curriculum are designed to address those differences. 

While some tried and true activity formats like think-pair-share and brainstorming translate 

easily to an online format (Green, Hamarman, & McKee, 2014), Palloff and Pratt (2007) argue 

that not all teaching methods, including community building, translate so simply.  In order to 

build community and facilitate learning, the course must use collaborative activities, have active 

discussion, encourage critical thinking, and research skills (Palloff & Pratt, 2007).  It is 

ineffective to teach an online course in the same manner as a face-to-face course without 

considering the new medium of learning and its accompanying tools (Palloff & Pratt, 2007).   

 Positive comprehensive sexuality education, as opposed to fear-based or abstinence-only 

education, has been shown to be effective in reducing unintended pregnancies and delaying 

sexual debut (Hedgepeth & Helmich, 1996).  A sexuality education curriculum should present 

sex and sexuality as healthy, normal, and not worthy of shame (Hedgepeth & Helmich, 1996).  It 

should include a wide range of topics beyond anatomy to include masturbation, pleasure, 

orientation, illness and disability, values clarification, communication, and safer sex practices 

(Hedgepeth & Helmich, 1996; Bruess & Schroeder, 2014).  The inclusion of the topic of pleasure 

is rare in curricula, even for courses that target adults (Hedgepeth & Helmich, 1996).  Young 

adults are interested in learning about pleasure, and in order to be relevant to the learners, the 

curriculum should include discussions of pleasure (Hedgepeth & Helmich, 1996; Cameron-

Lewis & Allen, 2013).   

____Facilitator Considerations________________________________ 

 An online course requires a facilitator who is open to new roles and new methods of 
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teaching. Lectures are particularly ineffective as a learning tool when online (Pollaff & Pratt, 

2007).  Instructors must move away from the lecture method and adopt more engaging, active 

learning techniques which may result in the instructor having less power (Conrad & Donaldson, 

2011).  A successful instructor must be comfortable with the loss of in-person connection and 

control over the classroom. The instructor must participate as an equal member (Palloff & Pratt, 

2007).  According to Palloff and Pratt (2007), giving up some control online will encourage 

students to take ownership of their learning and, in turn, form a stronger community.  

 As in face-to-face classroom settings, online course instructors act as models for 

behavior.  With online education, instructor presence is important for student retention (Palloff & 

Pratt, 2007; Conrad & Donaldson, 2011; Dawley, 2007). Since students often come into an 

online course fearing isolation, it is vital that an instructor be engaged and active in the online 

community as well as in communicating with students.  A successful instructor will be prompt in 

their responses to their students' emails (Dawley, 2007) and other modes of communication. 

 According to Conrad and Donaldson (2011), an instructor has four roles throughout an 

online course.  In the beginning, they should be social negotiators who lay the foundations for 

community building and expectations for the course (Conrad & Donaldson, 2011; Palloff & 

Pratt, 2007).  Next, the instructor should take on the role of a structural engineer who creates 

activities that encourage critical thinking.  This is followed by the next role of the facilitator, one 

who oversees collaborative and reflective activities.  Finally, the instructor should act as a part of 

the community and as a challenger who directs, observes, and participates in discussions (Conrad 

& Donaldson, 2011).   

 An instructor for this online course must have some comfort with the technology that is 
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being utilized.  The instructor should seek out training in the software and applications they 

intend to use before implementing the course. The instructor must also possess the patience to 

address students who have questions and problems with the technology.  Instructors should form 

a relationship with the university's technology services department so that technology remains 

beneficial to the learning experience rather than an inconvenience.  An instructor should be 

flexible in their technology use, willing to adapt lessons or add skill-building activities as needed 

(Conrad & Donaldson, 2007; Palloff & Pratt, 2007). 

 Given that The Ins and Outs: Introduction to Human Sexuality caters to a variety of 

backgrounds and identities, an instructor needs to have respect for their students.  This is 

particularly necessary in relation to cultural competency (Bruess & Schroeder, 2014). 

Consistency with messages and actions revolving around respect for diversity in background, 

identity, and experiences is required to maintain the trust and attention of students (Hedgepeth & 

Helmich, 1996). 

 For many students, this course will the first time they have learned or talked about human 

sexuality openly (Bruess & Schroeder, 2014).  It is imperative that the instructor be comfortable 

with the material (Bruess & Schroeder, 2014).  This means that they should be able to teach the 

material without judgment and with awareness of their own values. It is in this comfort that the 

overall tone for learning is established (Hedgepeth & Helmich, 1996).  Instructors should also be 

knowledgeable in the field of human sexuality and enthusiastic about teaching course (Bruess & 

Schroeder, 2014).   

 

____Scope and Sequence_____________________________________ 
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 The content of The Ins and Outs: Introduction to Human Sexuality, as well as its 

sequencing is based on the recommendations of the Center for Disease Control and Prevention 

(Characteristics, 2015), The National Sexuality Education Standards: K-12 (Future of Sex 

Education Initiative, 2012), The Connecticut Department of Education (2012), and SIECUS 

(Guidelines, 2004).  

 This curriculum will provide accurate information about sexuality, promote intrapersonal 

awareness, and facilitate interpersonal skill development.  According to SEICUS, these 

overarching themes are imperative to a sexuality education curriculum (Bruess & Schroeder, 

2014).  Because most young adults do not receive any formal education around sexuality (Bruess 

& Schroeder, 2014), this curriculum covers introductory topics including anatomy and sexually 

transmitted infections.  The Center for Disease Control and Prevention (CDC) states that basic 

knowledge about sexual health is necessary in a comprehensive curriculum (Characteristics, 

2015).  The Ins and Outs: Introduction to Human Sexuality includes lessons on anatomy, arousal, 

and safer sex.  These basic lessons are the first in this sequence of lessons because they are 

foundational to the rest of the course (Bruess & Schroeder, 2014).  

 The next set of lessons address topics surrounding identity including sexual orientation, 

gender identities, gender roles, and sexual behaviors.  The Future of Sex Education states that 

identity-related topics should be covered and recommend these lessons be taught after teaching 

about basic human functioning (Future of Sex Education Initiative, 2012).  The next lesson 

discusses sexuality throughout the lifetime.  While Future of Sex Education (2012), and the CDC 

(Characteristics, 2015) both recommend educating young adults about adolescence development, 

Bruess and Schroeder (2014) point out that sexuality and aging is often neglected in typcal 
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curriculums.  Just as it is important to explain bodily changes to adolescents, it is also important 

to include information about how bodies continue to change.  As a part of facilitating self-

awareness and reinforcing health-enhancing behaviors (Characteristics, 2015) as well as teaching 

media literacy (Bruess & Schroeder, 2014), the topic of body image is included in The Ins and 

Outs: Introduction to Human Sexuality.  As SIECUS includes pleasure in its description of a 

sexually healthy adult (Bruess & Schroeder, 2014), and since young adults have reported 

wanting accurate, nonjudgmental information about pleasure (Cameron-Lewis & Allen, 2013),  

module 9 is focused on wellness and pleasure.  Modules 10 and 11 are devoted to the topic of 

relationships because it is a crucial element of sexuality education curriculums (Bruess & 

Schroeder, 2014; Connecticut State Department of Education, 2012; Center for Disease Control, 

2015; Future of Sex Education, 2012).  The final week focuses on sexuality and the media 

(Bruess & Schroeder, 2014). 

Sequence of Lessons  
1. Introduction to Human Sexuality  

2. Anatomy, Arousal and Desire (See Goal 1, Objective 1) 

3. Safer Sex: STIs and Contraception (See Goal 1, Objective 2) 

4. Orientation, Identity (See Goal 3, Objective 9) 

5. Gender: Roles and Representations (See Goal 3, Objective 5) 

6. Sexual Behaviors (See Goal 1, Objective 6) 

7. Sexuality throughout Life (See Goal 1, Objective 7) 

8. Body Image (See Goal 2, Objective 8) 

9. Sexual Wellness, Health and Pleasure (See Goal 2, Objective 9) 
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10. Relationships and Communication (See Goal 3, Objective 10) 

11. Healthy Relationships (See Goal 2, Objective 11) 

12. Sexuality and the media (See Goal 2, Objective 12) 
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Lesson Plans  
 

Rockin’ Relationships: Health Relationships and Media 
 
Goal _________________________________________________________________________ 

 Encourage reflection on the meaning, depiction, and representation of healthy 

relationships in music so that young adults can better understand their own perspective on 

healthy relationships.  

Learning Objectives____________________________________________________________ 
By the end of this lesson, students will be able to: 

1. Analyze song lyrics to identify at least two messages about relationships conveyed 

throughout the song.  

2. Participants will identify at least three personal perspectives on healthy relationship. 

Description____________________________________________________________________ 
 Students will participate in the icebreaker chat by providing an example of a healthy or 

unhealthy relationship in popular culture or fiction.  Students analyze song lyrics, respond to 

question prompts, participate in a discussion.   

Materials Needed______________________________________________________________ 
 Students will need access to the Internet and a music database or streaming system such 

as Spotify.  Youtube may be used, but students should be discouraged from watching any 
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accompanying videos because the videos may change their understanding of the song lyrics.  

Advanced Preparation__________________________________________________________  
 Create a folder within the online learning system for this module.  It should be entitled 

Rockin' Relationships and should include six subfolders. 

● Pop Culture Couples Discussion Board 

◦ This is where students will participate in the Pop Culture Icebreaker 

● Relationship Discussion 

◦ Here students will discuss the lyric analysis and respond to process questions. 

◦ Within the Relationship Discussion, create five discussion topics:   

▪ “What Advice would you give to the characters in the song” 

▪ “What did you learn about relationships from this activity” 

▪ “What do you understand better about yourself and your relationships” 

▪ “How can what we learned today inform your current or next relationship?”. 

● Grading rubric (Appendix C) 

◦ Providing this rubric allows students to know how their work will be graded 

● The Song 

◦ Link to Selena Gomez' song The Heart Wants What it Wants (Appendix B) 

◦ Lyrics to Selena Gomez' song (Appendix B) 

● Lyric Analysis Worksheet (Appendix A) 

◦ This worksheet will guide students through understand the messages with the song 

and facilitate examination of their own relationship values 

● Evaluation Form (Appendix D) 
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◦ This form allows the instructor to understand what worked in this module and give 

students an opportunity to give feedback.  

Time Needed__________________________________________________________________ 
 Students should expect to spend 2.5 hours on this week's assignments. 

Detailed Instruction for Facilitators_______________________________________________ 
 The following is a recommended script for the introduction to the section.  Instructors are 

encouraged to record and post a video of the instructions as well as the written instructions 

(McKee et al, 2012). 

____Recommended Script_______________________________________________________ 
 “Hello students! Welcome to Module 11!   This lesson focuses on relationships.  We will 

be using music to look at healthy or unhealthy relationships.  As with the rest of this course, it is 

important that you follow the ground rules we put in place.  Remember that we are discussing a 

sensitive issue and nothing that is shared here can be shared elsewhere.   

 To start this lesson, please go to the folder labeled 'Rockin' Relationships' and find the 

subfolder called 'Pop Culture Couples'.  Think of one couple in popular culture or in fiction that 

exemplifies either a healthy or unhealthy relationship.  Write the names of the people in that 

couple and whether they are in a healthy or unhealthy relationship in the subject line of the of the 

Discussion chat forum entitled 'Pop Culture Couples'.  In the body of the posting, write one 

sentence about why you choose that couple and why you think their relationship qualifies as 

healthy or unhealthy.  Review the entries of others. 

 Your next assignment is to listen to the song The Heart Want What It Wants by Selena 

Gomez.  The link for this song is in the file 'Song Assignment”.  Listen to the song several times 
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and think about the messages in the lyrics.  In the 'Song Assignment' folder there is a worksheet 

with questions to help you think about the song and about relationships.  Complete the worksheet 

and turn it in on the 'Assignments' page of [insert name of online learning system being used].  

Afterwards, head over to the 'Discussion Forum' for this section and write one well-thought out 

paragraph for each prompt.  The paragraph you write in the discussion forum may be a response 

to something another classmate wrote.  Your final task is to fill out the Evaluation Form. The 

grading rubric for this section is in the 'Rockin' Relationship' folder as well.  Email me if you 

have questions!” 

______________________________________________________________________________ 

 The written instructions should be included for visual learners who prefer to read or for 

those who struggle to hear (McKee, et al 2012).  

Process Questions______________________________________________________________ 
 The process questions are the last three prompts in the 'Relationship Discussion' forum: 

 “What did you learn about relationships from this activity?” 

 “What do you better understand about yourself and your relationships?” 

 “How can what we learned today impact your current or next relationship?” 

Wrap Up/Follow Up____________________________________________________________ 
 The facilitator should read and monitor the discussion to ensure that it is appropriate and 

meets the objectives of the module.  Occasional additional questions may be asked to redirect or 

expand the conversation but should be used sparingly as student-driven discussion is more 

effective for learning (Palloff & Pratt, 2007).  Similar to face-to-face classrooms, the lack of 

responses in an online discussion could indicate that the prompts need to be reworked in order to 
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be more engaging and stimulating (Palloff & Pratt, 2007). 

 

Rationale_____________________________________________________________________ 
 Music is frequently used as a technique to encourage self-expression, discussion, and 

self-awareness (Keen, 2004).  In order for a lesson to be effective, learners must feel that the 

material is relevant to their lives (Bruess & Schoeder, 2014).  Young adults listen to an average 

of three or four hours of music a day (Agbo-Qauyo & Robertson, 2010).  Media literacy begins 

with the ability to identify messages conveyed by the media (Pinkleton, Austin, Chen, & Cohen, 

2012), in this case, song lyrics. Most young adults have experienced at least one romantic or 

sexual relationship in their lifetimes (Regan, Durvasula, Howell, Ureno, & Rea, 2004).  Lessons 

about healthy relationships are needed and relevant. Using music as a teaching tools makes the 

lesson more relatable (Gilbert et al, 2011).  Sexuality educators need to be aware of the 

“relationship between exposure to sexual content in media [including music and music videos] 

and sexual activity” (Hall, West, & Hill, 2012), especially when working with a population who 

is uniquely exposed to music. In addition to music having a significant impact in the daily lives 

of young adults, music can be used as as a mean of achieving unit objectives (Gilbert et al, 

2011).  
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Defensive Measures: Safer Sex and STIs 

Goal_________________________________________________________________________ 
 Students will be empowered with the knowledge, skills, and emotional preparedness to 

make positive sexual choices through a better understanding of safer sex options. 

Learning Objective_____________________________________________________________ 
 By the end of the session, students will be able to describe at least three ways to reduce 

risk for contracting sexually transmitted infections (STIs). 

Brief Description_______________________________________________________________ 
 Students will learn about STIs and contraceptives through a PowerPoint presentation, an 

online game, making and sharing a short video of a condom/dental dam demonstration, 

responding to scenarios, calling a local health services organization, and taking a quiz. 

Materials_____________________________________________________________________ 
These materials are not provided by the instructor.  Students must find and purchase these 

 independently.  This course requires that students purchase both textbooks and materials.  

 Students who do not wish to spend money on safer sex supplies should be encouraged to 

 find free resources at local clinics.  

Students will need to procure: 

 Video recorder (on phone or on computer) 
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 Supplies for a condom/dental dam demonstration (condom, cucumber or other inanimate 

 phallus, lube) 

 Telephone which will be used to research a local health clinic 

Advanced Preparation/Facilitator Notes___________________________________________ 
 The recommended script for the instructions is below.  Record a video of yourself giving 

the instructions.  Safer sex can be a heavy topic and students may resist talking about it.  A little 

lightheartedness in the instructions can set the tone so that students less put-off about discussing 

STIs.   

 Create a folder for Module 3 labeled 'Defensive Measures: Safer Sex and STIs'. Within 

that folder create the following 7 folders: 

1. 'Icebreaker'  

● Include the link to the game – http://www.sexualityandu.ca/games-and-apps/sex-fu-

challenge.  

2. 'PowerPoint' 

● Include the Defensive Measures Powerpoint (Appendix J) 

3. 'Safer Sex Demonstrations'  

● Include 'Safer Sex Demonstrations Instructions' (Appendix G) 

● Here student will upload their condom demonstrations and comment on each other’s 

videos.   

4. 'Health Services Detective' 

● Include the 'Health Services Detective Worksheet' (Appendix F). 

5. Safer Sex Scenarios 

http://www.sexualityandu.ca/games-and-apps/sex-fu-challenge
http://www.sexualityandu.ca/games-and-apps/sex-fu-challenge
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● Include the Safer Sex Scenarios Worksheet (Appendix E) 

6. Defensive Measures Quiz 

• Include 'Defensive Measures Quiz' (Appendix H) 

7. Evaluation 

• Include the 'Defensive Measures Evaluation' form (Appendix I) 

Time Needed__________________________________________________________________ 
 Students should expect to spend at least 3 hours on this week's module. 

Overview_____________________________________________________________________ 
1. Icebreaker: Play a Game at http://www.sexualityandu.ca/games-and-apps/sex-fu-

challenge. 

2. PowerPoint lecture about sexual transmitted infections. 

3. Create and submit a video of a condom or a dental dam demonstration.  Upload it to the 

discussion board in the folder labeled 'Safer Sex Demonstration'. 

4. Find and investigate a local health clinic. Fill out the Health Services Detective 

worksheet and turn it in. 

5. Locate the folder titled 'Safer Sex Scenarios' and give your informed advice about sexual 

health choices. 

6. Take the quiz. The quiz has questions about all sections of this week's assignments, 

including the Icebreaker game and Health Services Detective worksheet.  

7. Fill out the module evaluation found in the 'Evaluation' folder. 

 

http://www.sexualityandu.ca/games-and-apps/sex-fu-challenge
http://www.sexualityandu.ca/games-and-apps/sex-fu-challenge
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Process Questions______________________________________________________________ 
 These are included in the quiz. 

Follow Up_____________________________________________________________________ 
Recommended Resources for Students: 

Reid Mihalko's Elevator Speech: http://reidaboutsex.com/safersexelevatorspeech/ or 

https://www.youtube.com/watch?v=e9v0CYsGPYg 

 

Recommended Script for Instructors_____________________________________________   
“Hello students! This week we are talking about safer sex! But first lets play a game!  In the 

'Icebreaker' folder there is a link.  Click on that and play the game. After that, read though the 

PowerPoint I posted in the folder called 'PowerPoint'.  You'll want to know this information for 

the following assignments and the quiz at the end of this module.  After you read the 

PowerPoint, you will record a video of yourself demonstrating how to use a condom or dental 

dam.  Further instructions are in the file labeled 'Safer Sex Demonstration'.  You will need to 

gather a few supplies, read up on how to correctly use the barrier method, and the demonstrate 

for us how to use it.  You will upload your video to that same 'Safer Sex Demonstration' folder.  

Have fun watching each other’s videos!  After you do that, there is a worksheet for you to 

complete.  In order to complete the sheet, you will need to find and call or visit a local health 

clinic.  After you turn that in, read the 'Safer Sex Scenarios' worksheet in the folder labeled 'Safer 

Sex Scenarios'.  Read each scenario and give your advice to the people found in each scenario 

based on what you already learned this week.  Afterward, you have a short quiz.  In total you 

have seven tasks to complete this week.  Make sure to give yourself enough time for all of this.  

http://reidaboutsex.com/safersexelevatorspeech/
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You can do it!  Don't forget to have a little fun with these assignments.  Sex doesn't have to be so 

serious!  Email me if you are confused or have questions.” 

Rationale_____________________________________________________________________ 
 Because most people have engaged in sexual activity by the time they are 19 years old, it 

is probable that the students in this course are also engaging in sexual activities (Hedgepeth & 

Helmich, 1996).  It is important that education about sex and sexuality includes information on 

STI risks and how one can protect themselves (Bruess & Schroeder, 2014).  According to The 

Future of Sex Education Initiative (2015), young adults should be able to describe symptoms, 

treatments and transmission methods of STIs, have a working knowledge of local health 

services, know how to use a condom correctly, demonstrate communication skills around safer 

sex choices, and analyze factors that impact sexual decision making.  

 This lesson provides information, addresses attitudes, and prompts changes in behavior.  

The lesson includes cases studies, sentence completions, and true or false scales which are 

effective strategies in teaching students about STIs (Bruess & Schroeder, 2014).  The online 

nature of this course allows for each student to demonstrate the use of a barrier method rather 

than just observing an instructor which is common in face-to-face classroom settings.  
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____Evaluation_____________________________________________ 
Process Evaluation 

 The evaluation of each lesson is done through a combination of Likert scale statements 

and open-ended questions.  Process evaluation questions regarding technology and online 

learning are required for this course (Ruhe & Zumbo, 2009).  The open-ended questions permit 

students to express feeling (Hedgepeth & Helmich, 1996) while the Likert scale questions are 

easy to answer and summarize (Hedgepeth & Helmich, 1996).  The questions and prompts are 

based on examples provided by Bruess and Schroeder, 2014, Hedgepeth and Helmich (1996), 

and Ruhe and Zumbo (2009). 

Outcome Evaluation 

 The exit ticket for Defensive Measures: STIs and Safer Sex includes four learner 

declarations.  These declarations are kept private, rather than shared on a discussion board, to 

protect confidentiality.  This may encourage students to answer more honestly and personally 

(Hedgepeth &Helmich, 1996).  Sentence stems and narrative response are used in order to better 

understand the students' reactions to the material (Hedgepeth & Helmich, 1996).  In order to 

evaluate whether the learner increased their knowledge about STIs and safer sex methods, the 

exit ticket includes knowledge-based questions.   

 By the end of the Rockin' Relationships session, the students will have met the learning 

objectives and be assessed through questions and observation of the online discussion.  The 

students will demonstrate their understanding of healthy relationships and messages conveyed 

through music by recording their thoughts on the provided worksheet. 
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Appendix A 
 

Your Name: ___________________________________________________________________ 
Title of Song: 
______________________________________________________________________________ 
Artist: 
______________________________________________________________________________ 
Who is the speaker? From whose perspective is this sung?  
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
_____________________ 
Where is this song set?  What is the location?  What time period is set in? 
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
___________________________________________________________________________ 
What is it about?  What is the main topic? 
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
__________________________________________________________________________ 
What is the mood or tone?  How does it make you feel?  Does the mood remain the same 
throughout the song or does it change? 
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
_________________________________________________________________________ 
What is the conflict, problem, or tension within the song? 
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
___________________________________________________________________________ 
What do you think the song says about relationships? 
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
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_________________________________________________________________________ 
Do you think the relationship portrayed in this song is healthy?  Why or why not? 
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
_________________________________________________________________________ 
What advice would you give to the characters in the song? 
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________ 
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Appendix B 

 
 

Link to song: https://www.youtube.com/watch?v=UxV_paz84Mw 
The Heart Wants What It Wants 
Selena Gomez 
 
You got me sippin' on something 
I can't compare to nothing 
I've ever known, I'm hoping 
That after this fever I'll survive 
I know I'm acting a bit crazy 
Strung out, a little bit hazy 
Hand over heart, I'm praying 
That I'm gonna make it out alive 
 
The bed's getting cold and you're not here 
The future that we hold is so unclear 
But I'm not alive until you call 
And I'll bet the odds against it all 
Save your advice 'cause I won't hear 
You might be right but I don't care 
There's a million reasons why I should give you up 
But the heart wants what it wants 
 
You got me scattered in pieces 
Shining like stars and screaming 
Lightening me up like Venus 
But then you disappear and make me wait 
And every second's like torture 
Hell over trip, no more so 
Finding a way to let go 
Baby baby no I can't escape 
 
 
The bed's getting cold and you're not here 
The future that we hold is so unclear 
But I'm not alive until you call 
And I'll bet the odds against it all 
Save your advice 'cause I won't hear 
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You might be right but I don't care 
There's a million reasons why I should give you up 
But the heart wants what it wants (x4) 
 
This is a modern fairytale 
No happy endings 
No wind in our sails 
But I can't imagine a life without 
Breathless moments 
Breaking me down down down 
 
The bed's getting cold and you're not here 
The future that we hold is so unclear 
But I'm not alive until you call 
And I'll bet the odds against it all 
Save your advice 'cause I won't hear 
You might be right but I don't care 
There's a million reasons why I should give you up 
But the heart wants what it wants (x4) 
 
The heart wants what it wants baby 

 

Source:http://www.directlyrics.com/selena-gomez-heart-wants-what-it-wants-lyrics.html 

 

 
 

 

. 

 

 

http://www.directlyrics.com/selena-gomez-heart-wants-what-it-wants-lyrics.html
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Appendix C 
Grading Rubric for Discussions 

Criteria Non-
Performance 

Basic Proficient Distinguished 

Includes and 
applies relevant 
course concepts, 

theories, or 
materials 

correctly with 
citations of 

sources. 

Does not explain 
relevant course 

concepts, 
theories, or 

materials. Does 
not provide 
citations of 

sources. 

Summarizes 
relevant course 

concepts, 
theories, or 
materials. 

Provides citations 
some of the time. 

Applies and 
analyzes relevant 
course concepts, 

theories, or 
materials 
correctly. 

Provides citations 
most of the time. 

Evaluates and 
synthesizes 

relevant course 
concepts, 

theories, or 
materials 

correctly, using 
examples of 

evidence.  
Consistently 

provides citations. 
Responds to 

fellow learners, 
relating the 

discussion to 
relevant course 
concepts and 

providing 
substantive 
feedback. 

Does not respond 
to fellow learners 

Responds to 
fellow learners 

without 
discussion to the 
relevant course 

concepts.  
Provides 

feedback, but it is 
not substantive 

Responds to 
fellow learners, 

relating the 
discussion to 

relevant course 
concepts.  

Feedback is 
substantive most 

of the time. 

Responds to 
fellow learners, 

relating the 
discussion to 

relevant course 
concepts and 
consistently 
extends the 

dialogue through 
provision of 
substantive 
feedback. 

Applies relevant 
professional, 

personal, or other 
real-world 
experience. 

Does not 
contribute 

professional, 
personal, or other 

real-world 
experience. 

Contributes some 
professional, 

personal, or other 
real-world 

experience that 
may or may not 

relate to the 
course content. 

Applies relevant 
professional, 

personal, or other 
real-world 
experience. 

Applies 
professional, 

personal 
experience and 
other real-world 

experience. 
Extends dialogue 
by responding to 
the examples of 

peers. 
 
 
 
Adapted from Palloff, R. M. & Pratt, K. (2007).  Building online learning communities: Effective strategies for the virtual classroom. San 
Francisco, CA: Jossey-Bass. 
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Appendix D 
1. How well did the lesson's activities help you to understand healthy relationships? 

 1 - Very well 
 2 – Somewhat well 
 3 – Neutral 
 4 – Less well than expected 
 5 – Not at all 
2. The technology used in this lesson was contemporary and up-to-date. 
 1 – Strongly agree 
 2 – Agree 
 3 – Neutral 
 4 – Disagree 
 5 – Strongly Disagree 
3. The lesson's material will help me to better understand the messages within music. 
 1 – Strongly agree 
 2 – Agree 
 3 – Neutral 
 4 – Disagree 
 5 – Strongly Disagree 
4. The technology motivated me to learn in this lesson.  
 1 – Strongly agree 
 2 – Agree 
 3 – Neutral 
 4 – Disagree 
 5 – Strongly Disagree 
5. The content was interesting to me.  
 1 – Strongly agree 
 2 – Agree 
 3 – Neutral 
 4 – Disagree 
 5 – Strongly Disagree 
6. How relevant was the material to your life? 
 1 – Very relevant 
 2 – Somewhat relevant 
 3 – Neutral 
 4 – Somewhat irrelevant 
 5 – Very irrelevant 
7. How necessary do you think this week's lesson was in order for you to think critically about 
song lyrics and healthy relationships? 
 1 – Very necessary 
 2 – Somewhat necessary 
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 3 – Neutral 
 4 – Somewhat necessary 
 5 – Very necessary 
 
 
Did you encounter any problems with technology? Explain. 
_____________________________________________________________________________ 
 
Was your role as a learner throughout this module different than you initially expected? Explain. 
_____________________________________________________________________________ 
 
Was the instructor's role different than you expected?  Explain. 
______________________________________________________________________________ 
 
Did you encounter any unexpected social or cultural issues during this module? Explain.  
______________________________________________________________________________

____________________________________________________________________________ 
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Appendix E 
 

 
 The following stories are scenarios where the individuals need to make a choice about 

their sexual health. Write a paragraph with your advice for each scenario. 

 1. You and your partner have been going out for 8 month and have been having sex for 

most of that time.  You have been responsible about using condoms but are thinking about not 

using them anymore.  

 How would you bring up the subject with your partner? 

 What should you consider before making a decision?  

 What actions should you take? 

 2. Jamie and Alex stopped using condoms after a few months of seeing each other.  They 

have both had sex with other people in the past and used condoms most of the time.  Alex 

mentioned to try anal sex but Jamie felt nervous.  After a few weeks of thinking about it, Jamie 

decided that it would be okay to try anal sex. That night, Alex performs analingus on Jamie and 

inserts a toy into Jamie's butt.  It was an enjoyable night!  Later that week, Alex reads an article 

about anal STIs on the Internet and gets worried.  They decide to go to the local clinic. 

 What ways have Alex and Jamie practiced safer sex? 

 What questions should they ask their doctor when they visit the clinic? 

 What STIs could they be at risk for and how would you suggest they decrease their risk 

 next time they have anal sex?   
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Appendix F 
 Your best friend has been having sex for a few years now.  They have never gotten an 

STI test and are worried that they might have contracted something.  Sometimes, they use 

condoms but not always.  Where would you suggest your friend for help? Find an organization in 

your area that you would recommend to your friend.  Contact the clinic and fill out this 

worksheet with the information your learn. 

 
Name of Clinic:_________________________________________________________________ 
 
Address and Phone Number of Clinic: 
______________________________________________________________________________ 
 
Clinic Hours:___________________________________________________________________ 
 
The following services are available at this clinic:  
Birth control  
STI testing  
Free condoms  
STI treatment  
Pregnancy tests  
HIV testing  
Prenatal care  
HIV counseling  
Abortion services 
Needle exchange 
Other agency referrals  
Support groups  
 
What is the clinic’s policy on confidentiality? 
 
Would you visit this clinic for a physical examination or consultation about contraception?  
Write 2-4 sentences stating why or why not.  
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Appendix G 

 
 Use your text book, the PowerPoint slides, and the links: 

http://www.scarleteen.com/article/sexual_health/condom_basics_a_users_manual or 

http://www.scarleteen.com/article/bodies/all_the_barriers_all_the_time to learn about how to use 

condoms, female condoms, and dental dams.  Other websites listed in the course's 'Additional 

Truthworthy Website' folder are helpful. 

 Gather the materials you need to demonstrate how to use a condom or use a dental dam. 

For this lesson you may use vegetables, your hands, condoms, dental dams etc.  DO NOT use 

your own or anyone else's sexual anatomy to demonstrate.  This demo must to be PG-13. 

 Practice using the barrier method correctly, according to the information you just read.  

After you've mastered the art of using the barrier method, record a tutorial on how to use that 

method.  Walk the viewer through the correct way of using the barrier.  Be sure to include 

information about different types (flavors, sizes, materials of barriers).  Include what sort of 

lubrications are safe to use and how to use them with the barrier method. Don't forget to include 

instructions about removal of the barrier method and clean up.  

 Record your demonstration and upload it to the file labeled Safer Sex Demonstrations.  

Don't forget to watch your classmates’ videos! 

 
 
 
 

http://www.scarleteen.com/article/sexual_health/condom_basics_a_users_manual
http://www.scarleteen.com/article/bodies/all_the_barriers_all_the_time
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Appendix H 

 
1. What is the most effective way to not get pregnant or get an STI? 

________________________________________________________________________ 
2. People can only get HIV by having sex with someone who already has it   

True or False 
3. Most people will get an STI in their lifetime 

True or False 
4. What is the most common bacterial STI? ______________________________________ 
5. You can tell if someone has an STI just by looking? _____________________________ 
6. Which of the following does NOT transmit HIV?  Circle all that DO NOT transmit HIV. 

1. blood 
2. breast milk 
3. pre-cum and cum 
4. vaginal secretions 
5. saliva 
6. tears 
7. pee 

7. When should you get tested? (Circle all that are true) 
1. When you start a new sexual relationship. 
2. When you feel burning when you pee or notice other symptoms. 
3. Every year, regardless of whether you experience symptoms. 

8. What is a dental dam? 
1. A mouthguard used to collect semen during oral sex. 
2. A tool used by dentists to check for oral herpes. 
3. A piece of rubber used to to keep teeth from scrapping a penis during oral sex. 
4. A square of latex used on the vulva or anus during oral sex to prevent the 

transmission of STIs. 
9. List three STIs that you can get from oral sex 

1. _____________________________________________________________________ 
2. _____________________________________________________________________ 
3. _____________________________________________________________________ 

10. If you are diagnosed with trichomoniasis, should you recommend that your partner(s) get 
tested as well? 
1. Yes 
2. No 

11. All women experience vaginal discharge and most of the time, it is not a sign of infection. 
1. True 
2. False 

12. Condoms protect from all STIs 
1. True 
2. False 
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13. Name one place in your area where you can get an STI test ________________________ 
14. Which of the following are ways you can reduce your chances of contracting a STI? 

(Circle all that are true) 
1. Talking honestly with your sexual partners about STIs 
2. Use a barrier method such as a condom or dental dam 
3. Get tested regularly. 
4. Always use clean needles when using drugs, getting a tattoo, donating blood etc. 
5. Clean your sex toys after every use. 

15. What did you learn about STIs and barrier methods in this lesson? 
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
___________________________________________ 

16. How can this module help you make smarter decisions about your sex life? 
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
___________________________________________ 

17. As a result of this lesson, I will: 
______________________________________________________________________________
________________________________________________________________ 

18.  One thing I learned is: 
______________________________________________________________________________
________________________________________________________________ 
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Appendix I 
 

Defensive Measures: Evaluation 
1. How well did the lesson's activities help you to understand STIs and safer sex options? 
 1 - Very well 
 2 – Somewhat well 
 3 – Neutral 
 4 – Less well than expected 
 5 – Not at all 
2. The technology used in this lesson was contemporary and up-to-date. 
 1 – Strongly agree 
 2 – Agree 
 3 – Neutral 
 4 – Disagree 
 5 – Strongly Disagree 
3. The lesson's material will help me to make healthier sexual decisions. 
 1 – Strongly agree 
 2 – Agree 
 3 – Neutral 
 4 – Disagree 
 5 – Strongly Disagree 
4. The technology motivated me to learn in this lesson.  
 1 – Strongly agree 
 2 – Agree 
 3 – Neutral 
 4 – Disagree 
 5 – Strongly Disagree 
5. The content was interesting to me.  
 1 – Strongly agree 
 2 – Agree 
 3 – Neutral 
 4 – Disagree 
 5 – Strongly Disagree 
6. How relevant was the material to your life? 
 1 – Very relevant 
 2 – Somewhat relevant 
 3 – Neutral 
 4 – Somewhat irrelevant 
 5 – Very irrelevant 
7. How necessary do you think this week's lesson was in order for you to make responsible 
sexuality-related decisions? 
 1 – Very necessary 
 2 – Somewhat necessary 
 3 – Neutral 



  48 

 

 4 – Somewhat necessary 
 5 – Very necessary 
Did you encounter any problems with the technology? 
______________________________________________________________________________ 
 
Was your role as a learner different than you expected? Explain. 
______________________________________________________________________________ 
 
Was the instructor's role different than you expected?  Explain. 
______________________________________________________________________________ 

 
Did you encounter and unexpected social or cultural issues in this course? 
______________________________________________________________________________ 
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Appendix J 
 

This is the link for the Defensive Measures: STIs and Safer Sex PowerPoint presentation.   
http://www.sexualityandu.ca/teachers/classroom-presentations/sexually-transmitted-infections-
and-puberty 
 
 

http://www.sexualityandu.ca/teachers/classroom-presentations/sexually-transmitted-infections-and-puberty
http://www.sexualityandu.ca/teachers/classroom-presentations/sexually-transmitted-infections-and-puberty
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